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4 Pupil premium strategy statement — Glebe Farm School  ° £

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the
outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 904 (September 2024)
Proportion (%) of pupil premium eligible pupils 23.1% (209)

2022/2023 to 2024/2025

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

Date this statement was published September 2024
Date on which it will be reviewed September 2025
Statement authorised by Matthew Shotton
Pupil premium lead Liam Greenwood
Governor / Trustee lead Ria Blake
Funding overview
Detail Amount
Pupil premium funding allocation this academic year March 23 — April 24
£80,049
March 24 — April 25
£112,460
Recovery premium funding allocation this academic year £11,581




Pupil premium (and recovery premium*) funding carried

forward from previous years (enter £0 if not applicable) £0

*Recovery premium received in academic year 2021 to
2022 can be carried forward to academic year 2022 to
2023. Recovery premium received in academic year 2022
to 2023 cannot be carried forward to 2023 to 2024.

Total budget for this academic year £123,032

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our key ethos and aims include

Glebe Farm School adopts a whole school approach with all being empowered and
accountable for our pupil premium pupils.

There should be no gap in progress or attainment between pupil premium pupils
and non-pupil premium pupils.

Pupil premium funds will be ring fenced to directly benefit and target disadvantaged
pupils, they will be specifically tailored to meet their individual needs and the
provision will include ways which are in addition to and different from other
intervention programs as required.

All expenditure is evaluated using key performance indicators, including
attendance, attainment, progress and punctuality.

Pupil premium is a key focus of teaching and learning and plays a crucial part in
planning, monitoring and assessment.

At Glebe Farm School, our strategic vision for Pupil Premium learners is to ensure
outstanding provision on two levels, the whole school level and the bespoke,
specific interventions an individual learner may require.

Whole School Level:

Our School values underpin our ethos of care, nurture and respect and addresses
and celebrates the diversity amongst all members of the Glebe Farm community.

Extra-curricular opportunities are a success at Glebe Farm School. We offer a huge
range of clubs and trips where Pupil Premium learners are targeted and supported
to attend.

Early intervention and targeted learning support are central to our strategy. Closing
attainment gaps very early on allows us freedoms to layer pupils with the huge
number of experiences as they continue their journey through the school.

A range of interventions are on offer to learners who require additional support, as
well as mentoring support. As a school the offer extends beyond the school to
include a uniform shop, food bank and community coffee mornings/afternoons.

Many learners are taught by subject specialists across Phases to ensure the best
outcomes and opportunities for all.




Bespoke provision for individual pupils:

We believe that pupil premium should be used to impact the wider school but it is
also pertinent that the pupil premium is specifically tailored to meet the needs of
individual learners, in addition to, and in different ways from our other intervention
programmes.

Our learning and pastoral support team provides a range of interventions across
all phases of school. This involves referral systems to key staff who will then
identify the correct pathway of support. This ensures that no child slips through
the net. In addition to this, school has and will outsource support from educational
psychologists and speech and language therapists.

No one child is the same and this is reflected in the wide variety of ways pupil
premium is utilised. The provision provided encompasses both direct approaches
to ‘narrowing the gap’ and other more creative interventions, which subsequently
influence academic achievement and very importantly enhance their social and
emotional wellbeing.

Our plans are adapted throughout the year and reviewed termly in conjunction
with the Pastoral/SEND teams, Heads of Year and members of the Senior
Leadership Team.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Underdeveloped Reading and Phonics knowledge
Assessments, observations, and discussions with learners indicate
underdeveloped phonological awareness and reading skills. These are
more prevalent among our disadvantaged pupils than their peers.

2 Access to the curriculum through technology

Equity for all learners has been shown through assessments, observations
and discussions to be vital in PP learners achieving at least in line with
their peers. Glebe Farm want to ensure this is available to all that need it.
Full investment into becoming a 1-1 device school.




3 Learning Behaviours

of school life.

Our assessments, observations and discussions with learners and families
indicate that the learning behaviours of children, particularly the most
disadvantaged, are having an impact on the attainment across all aspects

4 Parental Engagement and aspirations

learner attainment.

Discussions with all stakeholders indicate that the lack of parental
engagement amongst the most disadvantaged is having an impact on

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved whole school reading strategy
and implementation of early phonics
interventions.

. Where appropriate all PP
learners to have passed screening
for KS1, no later than the April of
Year 2.

. Whole school reading
strategy to be embedded into day
to day school life.

. Pupil voice collected that
shows positive impact of reading
across the school, however
specifically for PP learners.




All learners have access to appropriate
technology, which allows equity for all
learners, no matter their circumstance
or background.

« All PP learners have access to
technology at home and school
which allows them to partake in all
elements of the curriculum and
wider school life.

+ Proven impact that access to
technology has enabled
accelerated progress for PP
learners.

To achieve and sustain improved
emotional literacy for all pupils in our
school, particularly our disadvantaged

pupils.

Sustained high levels of emotional literacy
from 2024/2025 demonstrated in
qualitative data from learner voice,
Learner/teacher observations:

+ Teachers and adults using Zones of
Regulation as a way of deescalating
and supporting children that are
showing a diminished resilience and
engagement with school both
academically and pastorally.

» All children to be able to be able to
confidently talk about the zone they
are in and share with their class
teacher how they are feeling so that
they are able to engage with school
in a positive way.




Improved parental engagement among Sustained high participation of parental
disadvantaged pupils. engagement from 2024/2025
demonstrated by:

+ 80% parental attendance at parent
consultations evenings

* Minimum of 1 parental engagement
school event each half term with a
specific focus on inviting Pupil
Premium parents and open to all
parents.

« SEND/PP drop
in group for parents - one each half
term.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30,000

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Restructuring of the | “The evidence tells us that high quality 2and3

inclusion team teaching is the most important factor

(SEND/Pastoral) in | when it comes to improving attainment

school. CPD and outcomes, particularly for disadvantaged

time given for pupils.” EEF, Moving forwards, making a

inclusion leader and | yitference A planning quide for schools
teachers to monitor | 54,5 5

teaching and
learning of the
disadvantaged

pupils.
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Greater emphasis and
opportunities for
reading across the
school within al
lessons and crew
times.

The average impact of reading
comprehension strategies is an additional
six months’ progress over the course of a
year. Successful reading comprehension
approaches allow activities to be carefully
tailored to pupils’ reading capabilities, and
involve activities and texts that provide an
effective, but not overwhelming, challenge.

Reading Comprehension EEF

(educationendowmentfoundation.org.uk)

Whole School CPD in
assessment for
learning and quality
first teaching. With a
particular focus on
adaptive teaching
and challenging the
most-able.

Providing feedback is a well-evidenced to
have a high impact on learning outcomes.
Effective feedback tends to focus on the
task, subject and self-regulation
strategies: it provides specific information
on how to improve.

Feedback | EEF

(educationendowmentfoundation.org.uk)

For pupils identified as having low prior
attainment or at risk of falling behind,
individualised instruction may allow the
teacher to provide activities that are
closely matched to a pupil’s attainment.
Indiviudalised instruction | EEF
(educationendowmentfoundation.org.uk)
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Ensure the
effectiveness of our
Phonics programme
through training and
the use high quality
resources (including
books) to secure
stronger phonics
teaching for all pupils
but especially those
who are
disadvantaged.

Phonics approaches have a strong
evidence base that indicates a positive
impact on the accuracy of word reading
(though not necessarily comprehension),
particularly for disadvantaged pupils:
Phonics | EEF

(educationendowmentfoundation.org.uk)

Whole school CPD
training for Zones of
Regulation

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in
later life (e.g., improved academic
performance, attitudes, behaviour and
relationships with peers): Social and
emotional learning | EEF
(educationendowmentfoundation.org.uk)
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Targeted academic support (for example, tutoring, one-to-one support,
structured interventions) Budgeted cost: £25,000

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

School Led Tutoring
Engaging with the
National Tutoring
Programme to
provide a blend of
tuition, mentoring and
school-led tutoring
for pupils
whose education has
been most impacted
by the pandemic. A
significant proportion
of the pupils who
receive tutoring will
be disadvantaged,
including those who
are high attainers.

Tuition targeted at specific needs and
knowledge gaps can be an effective
method to support low attaining pupils or
those falling behind, both one-to-one:

One to one tuition | EEF
(educationendowmentfoundation.org.uk)

1,2and 3

CPD Training for
identified support staff
to deliver specific
intervention
programmes

Research shows that interventions which
are based on a clearly specified
approach which staff have been trained
to deliver has a positive benefit pupil’s
progress and attainment: Teaching
Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)

1,2

10
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Wider strategies (for example, related to attendance, behaviour,

wellbeing)
Budgeted cost: £20,000

Activity

Evidence that supports this approach | Challenge
number(s)
addressed

Parental subject
workshops to be held
and direct invites sent
to Pupil Premium
parents.

Inspiration mornings
held across school and
direct invites sent to
Pupil Premium
parents.

Information video to be
created by Pupil
Premium lead to
discuss the benefits of
receiving Pupil
Premium funding and
support given to help
new parents access if
eligible.

The average impact of the Parental 4
engagement approaches is about an
additional four months’ progress over the
course of a year. There are also higher
impacts for pupils with low prior
attainment.

Parental Engagement EEF

(educationendowmentfoundation.org.uk)
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A wider cross curricular | It is the right of all children to be given
approach to ensuring the opportunities for inclusion in

visits and visitors to extracurricular activities and trips.
enhance the school Children should not be denied these
offer. Continuation of experiences due to any home
prioritising Pupil circumstances. “Cultural capital is the

Premium children for essential knowledge that children need to
clubs and supporting prepare them for their future success”
widely as necessary. (Ofsted

Pupil voice of the Pupil | Inspection Handbook)

Premium children to
ensure clubs and
activities they are
interested in are on
offer.

Aspirations/ carers
fayre to be planned to
expose all to high
aspirations for the
future.

Total budgeted cost: £75,000

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have analysed the performance of our school’s disadvantaged pupils during the
2023/2024 academic year using Phonics screening and End of Year 7 data.

To help us gauge the performance of our disadvantaged pupils we compared our results to
those for disadvantaged and non-disadvantaged pupils at a national and regional level.

Data from tests and assessments suggest that, despite some strong individual
performances. There is still an attainment gap between our disadvantaged pupils and non-
disadvantaged pupils. This is reflective of national figures and demonstrates the additional
impact of COVID-19 on disadvantaged pupils.

Our observations and assessments demonstrated that pupil learning behaviour is a
significant barrier for the disadvantaged. In addition to this, challenges in relation to
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wellbeing and mental health remain significantly higher than before the pandemic. The
impact on disadvantaged pupils has been particularly acute.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic yeatr.

Programme Provider

Therapeutic/animal based 1-1/group

support Ride High — MK equestrian centre

Online tutoring programme Academy21

Further information (optional)

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected.

We triangulated evidence from multiple sources of data including assessments,
engagement in class book scrutiny, conversations with parents, students and teachers in
order to identify the challenges faced by disadvantaged pupils.

We looked at a number of reports, studies and research papers about effective use of
pupil premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage. We also looked at
studies about the impact of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy, particularly
the ‘explore’ phase to help us diagnose specific pupil needs and work out which
activities and approaches are likely to work in our school. We will continue to use it
through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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